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''True education does not ignore the value of scientific 
knowledge or literaxy requirements; but above infomation 
it values power, goodness; above intellectual requirements, 
character. The world does not so nuch need men of great 
intellect as of noble character. It needs men in mom 
ability is controlled by steadfast principles." 
(Education, p. 225) 

Can Christian values be taught and developed through the teaching of Liter-

ature? If so, how can a teacher do this in the classroan? It has now becane 

evident for most English teachers that teaching literature the way we always do--

studytng the genre, structure, language style, dbaracter Sketch and themes, etc., 

is not satisfactory because the works are based on certain theories v.bich conflict 

with the biblical world.view. As Christian teachers how do we approach the teach-

ing of literature, as authors Gallagher and Lwtdin state, ''How does literature 

look men seen through the eyes of faith by someone infoi'III3d en the theoretical 

issues?"! Here the teacher has a double duty in intetpreting literature. The 

secular themes on \\hich the work stands as written by the author, mic:h the teacher 

cannot ignore nor avoid discussion on, and at the same time intetpreting the same 

work bringing in Christian values--the "message" of the work. For unless we under-

stand the thought and value systems of our age and also the biblical revelation, 

we will be limited in our efforts in bringing an integration of Christian values 

into the sUbject matter. 

W H Auden called the modem centuxy 'an age of anxiety. ' 'Ibis is tme, we 

live in an age of info:matim explosion. Hunan horizons are expanding and mxiem 

science is becoming a religion. Vle see life mewing tovarcls ns.terialism and there 

is a decrease in all aspects of spiritual and nm-material life. Ellen Wrlte aptly 

predicted this in her CMn time men she wrote: 

''Throughrut the world all aspects of religion were 
losing their hold en mind and soul. Disgusted with 
fable and falsehood to drcw.n thought, men tumed to 
fidelity and naterialism. Leaving etemity out of 
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reckoning they lived for the present, wealth 
power and ease and sel !-indulgence were thought 
of as the highest good, physical degeneracy, 
mental stupor and spiritual death Characterized 
the age."2 

If Adventist educaticn is to fulfill its purpose and acconplish its objectives, 

its "educative process" nust transmit the Adventist value system of educatian 

through the teacher to the student through the subject rmtter. For the purpose 

of education is not to make a scholar but a rran.3 

At this point it will be appropriate to define values. Values are estinates 

of worth or merit placed en various aspects of a.tr experience. They are not things, 

but standards of ccnduct, beauty, efficiency or worth that we I1'BY try to live up to 

or rmintain. (Fraenkal 1973) points out that values dat 't exist in and of themselves, 

but rather are reflected in value judgments and claims we nake and gives an exanple. 

·\'hen we agree that certain ideas, individuals, objects, acts, policies or ways of 

behaving are good, right, cught to be supported, or should be carried a.tt, a.tr 

standards (or values) are reveal eel in the reasons we give for our claims. And 

there are nany ways to iupart values. These approaches range fran the direct to 

the indirect . 

How are values and religion linked? Our values form a central conpcnent of 

a.tr religicus faith. John Fowler (1987) has explained in length how this is so. 

According to the above definiticn of a value, we value Ythen we ascribe 'WOrth or 

value to something. Fowler echoes this definition by explaining that the causes, 

concems, and person vilich consciously have the most worth to us, draw our 

loyalty and camdtment, and these clusters becane basis for our faith. This means 

that to acquire a centre of values, and ultirmtely faith, we have repeatedly gene 

through the process of valuging: identifying, judging, prizing, and cherishing 

various aspects of experi mce. 

Dr. Barry Hill in his paper, ''Teaching Values in Adventist Edcuation" states 

the various tr.ethods of iuparting values such as: Identifying Values; Explaining 

Value Positicns (such as vtly shouldn't we smcke); Using transmission, by helping 
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the ·students think and affinn to certain values; Clarifying Values, as points 

of reference to the values dis01ssed: Analysing Values, decision naki.ng and 

problem solving--critical thinking; Value Dilemms; Making Value Judgments; 

Acting out Values, student acticn; Caminaticn of Methods. 4 

\\hat is the relationship, if any, of religicn to literature, especially mcxlem 

literature? For the reader of ccnteaporary literature is not like the reader of 

the established great literature of all times. For the \\hole of modem literature 

is mostly secular that it is siuply UllaYare of, siuply cannot understand the mean-

ing of, the prirra.ey of the supematural aver the natural life. 

The earliest foJ:mS of writings that care dom. to us from any language are 

almost invariably religious. The earliest Greek Dranas, for instance, are 

believed to have risen out of religious and religio-cultural activities. Later 

in the Middle Ages, we still see the dramas arise out of the celebratians of 

rituals of the church. And in the 17th and 18th centuries we still have Bunyan's 

Pilgrim 1 s Progress and Mi 1 ten • s Paradise Lost • Literature is a field in Yili ch the 

possibilities of integration are as Ill.Uiercus as they are obvious. The Bible itself 

is literature--the master piece of literature. The dcminant genre of the Old Testa-

ment is the narrative, although, about one-third of the Old Testament is poetry. 

·Other genres in the Bible include the partable, the letter, the dbronicle, the seDman­

all genres with their ONl set of literary characteristics.S The Bible also ccntains 

some of the oldest short stories. 

we read literature because of a hunger for info~tian, amusement, solace and 

an appetite for truth. To live as a mm is to think, to think is to wcmter, to 

wcnder is to read, and men read to discover themselves and their world, to leam 

the meaning of their personal struggles in the universe. In literature mm has 

1 ea.med to admire Haner 1 s heroes and synpathi ze wi. th Sophocles' slaught erect gaint s, 

to laugh with Olaucer at humm folly, to scom evil with Miltcn, to sigh with 

Slakespeare's Raneo and Juliet, to jeer with fools with Pope, to reason passionately 
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with Dr. Johnsen, to idle profitably with Charles l..alrb. Literature catpels our 

response because it presents feelings, percept! ons and understanding in language 

that is exceptionally powerful, vivid and clear. But nuch contenporazy litera-

ture like nuch earlier literature does have a religious dimension, and it cannot 

be Wlderstood or perhaps even appreciated fully without serious attenticn to that 

religious diltB'lsicn. Literature is seen to have an intellectual and moral and 

even religious ccntent. The problem today is how to approach the questicn of 

literature and religion without doing violence to one or the other. 

As Cllristians, we can begin by thinking about literature by accepting the fact 

that the world has beauty and an underlying order to mich God has called us to 

respond. God is the author of all creation, and we are His creatures. And God has 

created cur capacity for aesthetic enjoyment. He rmde the world and that delights 

and awes us, and He na.de us artistically creative. In this sense, then, all beauty 

and creativity is God's, to be enjoyed and dedicated to Him.6 Thus, giving all 

power for man's creative ability, we ~ld be violating the first commandment, 

'"'bou shalt have no other gods before me. " (Exodus 20: 3) . 

In nv college literature classes I often ask nv students to write an essay on 

the 'Relevance of Literature to Adventist Students,' and without an excepticn, all 

of them have positive ''value-developing" views cn the student of literature such 

as: Literature depicts man's past life and is a lesson for the mcden1 man: it 

helps us to study and appreciate the Bible as literature and also develops an 

interest in reading the Bible: helps appreciate God's creation and its beauty; 

rmkes one realize that there is a divine and supernatural power behind the wonder 

of nature; helps us understand and appreciate other cultures and literature; gives 

hannless entertainment; and helps one to be a creative thinker. This helps me to 

get the students involved in bringing out the positive values fran the subj eet 

rmtter. 
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The most vital factors in bringing values in the classroom are: 1. The aims 

and cbj actives of the subject, 2. The M:!thods of teaching Values, 3. The Teacher. 

We shall consider these three very briefly. 

Aims and (i)jectives: \\hat are the objectives of teaching a literature course? 

1. To develop and refine student values. 
2. To develop the students' sense of judgment and discrimination. 
3. To develop an ability to apprehend the full potential of different kinds 

of texts. 
4. To devel cp studEnts ' aesthetic sensibi 1 i it ees . 
5. To develop the creative potential of students and appreciation of creativity 

in others. 
6. To develop receptivity to others' views and experience. (Intention:openess 

to ideas/experience as recorded). 
7. To develop in the students an ability to identify Christian values and also 

be able to identify values in contrast. 
8. To develop in the students an ability to critique a work of art. 

There are 11UIIerous ways and methods for teaching these values in the classroan. 

I quote here sane of the· methods as stated in Dr. Hill's paper. 

1. Select those texts v-.hidt illustrate the value priorties of Adventists. 
2. Build a classroom atroosphere v-.hich is warm and caring, and vbich ca1veys 

a distinct set of values by its appearance, display naterial, style of 
gcvemment, and organization. 

3. Use all opportunities of interacting with students to illustrate values. 
your reaction to their respcnses is particularly inportant . 

4. Think about creative ways to elicit values fran tects. 
5. Catsciously think about your model as a teacher. Think about your use 

of language, and your influmce as a speaker, writer, listener and reader. 
Be cmscious of dress, ethical decisions, course organization, preparation 
of materials and professiatalism. 

6. Use an array of tactics directed exclusively; at teaching value. Sane 
of these are illustrated below: 

a. Constantly examine and identify the values expressed in the text. 
b. Help students clarify the value positions. 
c. Crea.te opportunities for students to apply value to their ov.n lives. 

'lhe Clristian Teacher: To achieve integration of faith and leaming demmds a parti-

Ollar type of instructor vbo really beccmes the catalyst in the lea.ming process as 

well as the facilitator for activating a merger of faith. There can be no effective 

way to teach Olristian values through the subject matter without Olristian teachers 

with Christian worldview. Mxleling is potentially the most powerful way to inpart 

values. However, the process is subtle, and teachers need to be aware of both the 
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negative and positive effects of their model. Students take notice of expert 

teachers and those 'Ybo are vann, caring, friendly, business-like, and enthusiastic. 

Good models create interest in subject rratter, and they conm.micate that they can 

meet student needs. Students not only imi. tate, they identify with good models in 

manner and life style.7 

Biblical values can be expressed by the teacher through his attitude. his 

intellectual integrity and also the content of the course 'Ybich he teaches. As 

F~ Gaebelein points out: 

'But the roost effective way to integrate the 
subject of study with Olri staini ty is through 
the teacher vbo has a genuine worldview. The 
fact is inescapable; the worldview of the 
teacher. insofar as he is effective, gradually 
ccnti tions the worldview of the students. No 
nan teaches out of a philosophical vacuum. In 
one way or another every teacher expresses the 
convicticns he lives by mether they be spirit­
ually positive or negative." 8 

Mryl Mmley states, "If a teacher does not accept. intemalize or have faith 

in the Adventist values, he will be ID)St unlikely to even attenpt to integrate them 

with the subject rratter he teaches." 9 Thus we see the inportant role of the 

Christian teacher in the classroan. 

In teaching poetry. short story, navel and the drana, first of all selecticn 

of the text shculd be made by the teacher on the basis of moral content and aesthetic 

value of the wo:rlt. At the same time, the t ea.cher should never aim at indoctrinating 

through the subject rratter, and never attenpt to teach Bible doctrines through litera-

ture • The ''Ihree-Level 'Brac:hing 11 suggested by Hermin et. al •• illustrates hcw1 a 

teacher can teach the subject to bring cut values fran the contents of work--the 

factual details, the secular themes and various concepts in the subject. In this 

approach teachers are encouraged to see the subject as ccnsisting of facts or 

knowleclge first. Fran these facts. students can be led to discover the concepts 

involved in the subject rmtter. Finally. the students by being nade to ccnsider 
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appropriate questions, may be taken to the third level, the values in the subject 

matter. This method is shOYI'l in the diagram below: 

Concepts 

Facts 

Nbst students of literature today ~ld agree that the aim of their discipline 

is elucidation of the intrinsic meanings of poems, plays and novels. They vent to 

know exactly \\hat a poem by T S Eliot or a play by Osborn or a novel by D H 

Lawrence means. Poetic language they tend to assume, is self-contained or self-

referential, \\hatever meanings a poem has are there an the page, shining forth 

fran the words and their relations. The extrinsic (fonn) and the intrinsic 

(theme) are integrated. The fonn is the genre and structureof the poem. The 

content (theme) is brcught cut through the figurative language (ill'Elge:ry, rr.etaphor, 

synbols). Both foim and the content fuse together to bring cut the meaning. 

Thenatic study can also be effectively applied in contrast to the Christian 

values. To teach students and illuminate how the values are not Christian values. 

Mxlem literature has been influenced by nany hwnmistic schools of thcught, for 

exanple, Existentialism. These ccncepts have becane the value system for modem 

literature. And thus students read in literature themes that reflect the Existent-

ialist Philosophy: Mm suffers alientaticn, rran is filled with anxiety; DBn searches 

for meaning in life, and lJB1l rmrches inevitably toverds death -- the lost condition 

of nan. Jean-Paul Sartre' s philosophy "essence preceeds existence" that there is no 

built-in value for mm has influenced nuch of modem literature. Here is a WCilder-

ful opporttmi ty to bring in Christian values into the classroan because sane analogy 

between Existentialist Philosophy and modem students exists. This is a generation 
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of students for man nuch in life has no meaning. For v.han morality has lost is mean­

ing, for morn education has lost its attraction.lO 

Here the teacher can talk of Christianity being based en a conpletely different 

set of presuppositions fran those of Existentialism. That ttan has been created in 

the inage of God and with a purpose and meaning. Encourage students to disucss and 

bring out their opinicns and express their values. For thc:ugh the teacher is the 

DEani.ng-nBker, the 1 eaming process should be fran both sides of the tab! e in the 

classroom. I have sketched illustrates this: 

However, teachers shculd be very careful in teaching values in absolute 

contrast to students in the subject DBtter, because this will remove fences for 

teaching any text in the classroom. 

'Ihe TeachiDg of Poetry 

We cODE to the classrom with a bcxiy of poems. The literary analysis of poems 

apart fran giving an opportunity for studying its fonn and theme gives an opportunity 

to bring out values. For exanple the poem The Old Wom:m by Joseph Canpbell: 

As a W:lite candle 
In a holy place 
So is beauty 
Of an aged face. 

T-"l:ieirmges, 'Nlite candle,' and 'Holy place' portray the brevity of life and the 

character of the old worran - her purity. The poem also teaches us to be syupa.thetic 

to our grandparents and elders. 

Teaching modem poetry is diffi01l t, but vecy challenging. The dis01ssicn of 

the background, literacy characteristics and the themes become inevitable here. A 

conpari son can be nade here by bringing in the preval mce of poet Iy in the Bib! e, 
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the Old TestaD"Ent. Ellen WU.te writes, ''There is a poetty which has called forth 

the wonder and admiration of the world. In glowing beauty, in sublime and solerm 

rmj esty 1 in touching pathos. It is unequalled by the most brilliant productions 

of h'lll1Sn genius."11 And the earliest as well as the most sublime of poetic utter-

ances knO'Nl to rran are famd in the Scriptures. 

The themes of modem poetry are built aramd the loss of faith and religius 

belief in a scientific world, because this is an age mich threw God and religion 

off board, and believed that 'mm is the measure of all things.' This picture of 

spiritual decay, barreness, rootlessness, idmtify crisis and loss of moral values 

are see in the works of almost all modem poets. William butler Yeats' Sailing to 

Byzantium and The Second Comi.na, T S Eliot The Wasteland and Gercntion are a few 

to mention. These poems bring out the futility of life and spiritual degener-

aticn. Although, Yeats spend a great deal of time irrmersing himself in rragica1, 

nvstica1 and philosophical studies, as he claimed to device a perscnal system 

of tha.tght, "That wculd have (his) ..• ii1Bginaticn free to create as it chooses 

and yet make all that it created, or cculd create, part of one history, and that 

is the soul' s~12 The Old Testament begins with creation, "In the beginning God 

created the Heaven and the earth." And Yeats begins with the bamdless darkness 

mich is the source of creation. He fomulatecl the gyre or ccnes, a syubal, 

vbich represents the ceasless, \\hirling, ever-c:hanqing motion of the cycles of 

life and death. Yet, his poem, Sailinq to Byzantium, ccntains sane vety reli­

gious themes en mm: 

An aged nan is but a paltry thing. 
A Shattered coat upcn a stiCk. 

0 sages of God's holy fire 
Be the sinqing rrasters of nv soul 
Ccnsume nv heart aYey I sick with desire 
And gather me into the artifice of eternity. 

For Yeats etemity and salvation are through the creation of arts. But he 

does echo the Psalmist's words: "Wlat is mm that Thcu art mindful of him? 

T S Eliot bases his works out of his vision of life in general. He has aroused 
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considerable interest in the futility and frustration that urge the mind to be conscious 

of the spiritual realities. For in Geranti~. the old man is symbolic of the spiritual 

decay of the modem man and also the yearning for the mercy of God. 

I have 1 ost my passi en: v.hy shculd I need to 
keep it . I have lost my sight, smell, hearing 
taste and t mch: How should I use them for your 
closer ccntact? 

The teacher should nake every possible effort to arrive at the bottoml.ine 

questions: lfhat is the them of the poem? \'bat are sana of the values that are 

brought out in the poem? Positive and negative? Coopare and ccntrast values in 

the poem with Christ ian values. The study of the aesthetics of the text , such as 

the inagery, synbol and the mood. M3ke the students aware of God's creation; the 

love and beauty of nature, and als9 the beauty of humm nature, as a contrast to the 

setting and atmosphere in sane of the modem poems. 

'lbe Study of the Short Stoxy and Hovel 

Any study in irra.ginative literature is a study in discovery. As you read a 

short story, in part i allar, ym discover how it UI'lll'Bsks a rich, nevt world; how it 

intensifies ymr response to life around you; how it quickens your awareness of other 

people. Through this discovery you find that the total meaning of a story is not 

just v.bat happens, but also that it has a lesson or a moral. Ym find the author's 

insight into humm hunan problems, his understanding of humm suffering, his search 

for lasting values and truth. In the teaching of the short story or novel, the 

teacher is ready to express his or her ova1 ideas and also get the students to express 

theirs. How do you do this? How do you develop literary analysis to bring values? 

You can learn to express ymr cw.n intezpretaticn of the story or the novel by 

discovering how the author uses the elements such as: point of view, conflict , 

characa.ter and theme in the work to mould the meaning of the story. Only this way 

can you move through discovery to appreciation. Basically, the goal all literary 

study is appreciation - the ability to place sane kind of value en the work. And 
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a Christian teacher, you can begin by placing errphasis on the moral values along 

with the aesthetic values of the text. 

The short story The Apple Tree by John Galsworthy is a good exanple. In the 

story, Frank Ashurst, an English college student en a sumner walking tour suffers 

an injury and is carried to a nearby fann house, mere he is nursed and cared for 

by Megan, the niece of the fanner. Megan is beautiful but almost illiterate. She 

socn falls in love with Frank and he with her. Almost every night they meet in the 

apple orchard beside a brock. \'ben he realises that he is desperately in love with 

Megan, Frank decides to rmrry her despite the disparity in educaticn and family 

background';" He goes to t ov.n to buy her sam wedding clothes • There he meets a 

college friend and three girls fran his om social circle. Suddenly another part 

of Frank, the part of him that is conventional and realistic, begin to loan in his 

thoughts, struggling against that part of himself vbich he had irrevocably in love 

with Megan. After leaving his college friends, Frank walks alcng the beach in a 

m::Jod of despair. \'ben he sees Megan looking eagerly for him, he lies dCN'l en the 

beach, hiding his face, struggling to resolve-- his perplexity. At last, \\ben he 

decides to lock for Megan, she has disappeared. He lets her go, does not seek 

her at their house, carmot bear to retum even to tell her good-bye. M:my years 

later, men he is narried to a conventionally educated waJB1'1, Frank discovers that 

Megan had drONled herself in the brook under the apple tree. 

'lhe principle of d. short story is that essentially a crisis in mic:h t'W'D parts 

of the same person is at war with each other. 'lbe greater the story, the Jlllre pro-

f curid the dil ama in \\hi ch the hero finds himself • 

In the above story, depending on one's sense of values, we nay say that neither 

part of Frank's personality is evil or hatefu~. The part of him that is in love 

with Megan has the synpathy of almost every reader. The part of him v.hi ch rejects 

Megan has the syupathy of mmy readers too. I have discussed this st ocy with rmny of 

nv college students in the class and to ll¥ amazement I have found cnly a few young 

rmn mo felt that Frank did thewrang thing in leaving Megan. 
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The protagonist has a conflict ~thin himself, the conflict intensifies as 

it builds to a moment of decision. And this builds the moral structure of the 

character. How does he face the struggle? Here lies the moral centre of the stoty. 

Character studyreveals the theme in the stoxy. Know the values, the attitudes of 

the character, his actions, speech, reactions, his thcughts and the author's 0\\!'l 

cannent an the protagcnist. This inevitably leads to the bottoml.ine questiaL: 

The theme. 

Class Activities 

1. Make the students write a character sketch of Frank. 

2. Ask the students to place themselves in Frank 's place and state 
how as a Christian they would have reacted in a similar situation? 

3. How would you interpret Megan's character? 

4. Nlat Christian values does the story teach? (both positive and negative) 

5. Write a moral theme for the story. 

6. Critique the story. Your ability to interpret the theme and to pass 
j uclgment s m the story' s moral worth . 

lhis method can be applied to the teaching of the novel also. 

1he Teac:bing of DraDB 

In the teaching of Drarms, again thermt i c and character study can help students 

develop Christian values in the classroom. For exanple the Play Mlrder in the 

cathedral, a rel).gious play, can be taught in class bringing out Christian values 

through its themes and character study, as some themes lend thenselves to the dis-

cussim of values as we have seen in the teaching of poetxy and short story. \'bat 

are some of the themes in the play? 

1. The nature of evil and teuptation. Evil is an inseparable part of 
humm nature. Becket is tenpted to do the right deed for the wrcnq 
reason. 

2. Spiritual pride - the glory of becoming a rmrtyr. 

3. Accepting the Divine will of God, and surrendering one's will to God's -
To serve God rather than mm. 

4. Good to overcome evi 1 . 



-13-

llU 

5. Tension between spiritual and terll)oral powers - rran and his conscience. 

6. The evil influence of politics. 

7. The virtues and qualities of a church pastor. 

A study of the symbol, imagery, and language can also reflect the themes 

listed and thus help in the discussion of positive values in the play. Questions 

and discussion will also help and lead to the enphasis of the values mentioned. 

The teacher can have a lively class d~scus~ion with the following questicns: 

1. At Vihat point of the play does Thams Becket became aware that he vas 
doing the right thing for the wronq reason? 

2. \4bat is Becket • s reacticn to the false accusation of Henry II? 

3. M3ke a study of the inaqezy pattem in the play (the \\heel, seasons, 
birds and aninals) vbic:h bring out the moral corruption. 

4. Haw does this play portray the will of God and submission to it? Carrpa.re 
and contrast it with \Wlat we Adventists believe. 

5. \\here are the positive values in this play? And the negative? 

6. Explain the itmgery of the seascns and light and darlmess. 

I have tried to illustrate very briefly in this paper how Christian values can 

be taught and developed thra.tgh the teaching of literature, for "No teacher need 

force literature into concem with moral patte:m; literature will force that concem 

en him. withcut the tension of altemate choice there can be no literature."13 

'!bus it is evident that the integration of rooral values and literature are 

not two diverse sections. but of the same field. But the integration is not of 

equals, because it sha.tld not be mistaken that Scriptures are rmre than a hunan 

bock. As Christians in the non-atristian world. we altemately define the gospel 

(Acts 2:14-39). Literature will never replace religion, as Mathew Amold hoped, 

for it is not powerful enough or tiUthful to change people on its own. However. 

literature can develop Christ ian values as we have seen. Only the Holy Spirit 

can transform an.unclerstanding of literature and the moral values. 



-14-

111 
A teacher of literature has all the opportunity for integrating Christian 

values into the subject matter. In fact, the subject matter ~ot really be 

divorced fran 100ral values. Gaebelein puts it beautifully, 11But for every 

teacher of literature 'Whose mind and heart are rooted. and grounded. in the \'lord 

of God, the secret of integrating Christianity and literature is an open cne. nl4 

I believe that a Olristian teacher has a vision and a challenge in his or 

her professicn and Should make every effort to meet this Challenge. 
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