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The South Pacific Division 
frameworks seek to show 
how Christian values and 
faith can be integrated'" 

l with academic learning, 
I 

i and to provide e.:ramples of 
I 

! ways this can be done. 
I 
! 

T.. South Pacific Division recently 
produced a set of curriculum frameworks 
that attempt to help teachers think about 
valuing and faith in a more conscious way. 

This is no easy task. Although every­
one agrees on the imponance of the valu­
ing process in education, and particularly 
in Christian education, it is difficult to 
know just how to incorporate it into the 
aarriculum. 

Our values shape the way we perceive 
life and the way we live it They also fonn 
a central component of religious faith. 
james Fowler • says that there are three 
key components to our faith. These are our 
centers of value, the images of power we 
hold and which give us security, and the 
master story that we tell ourselves. Our 
spiritual master story is woven from our 
most important values and from our 
quest for meaning and security. It helps 
us interpret our world, find meaning, and 
cope with life's complexity. 

While ever mindful of the importance 
of values, Christian teachers know that the 
process of integrating faith and learning is 
both complex and subtle. If teachers ap­
pear to overdo spiritual analogies, or na­
ively inject .. too much" perceived spiritu­
ality into their relationshipswith students, 
they do more hann than good. Trite at-

, tempts to integrate faith and learning in­
vite skepticism. 

A Definitioa 
After considerable study about curriculum 
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Adventist secondary school subject frame­
work should be a statement of values and 
principles that guide curriculum develop­
ment. The values and principles in such a 
documentshould be derived from Adventist 
educational philosophy, which tellsuswhat 
is real, true, and good. The South Pacific 
Division frameworks seek to show how 
Christian values and faith can be inte-­
grated with academic learning, and to pro­
vide examples of ways this can be done. 

The frameworks teach the basic skills, 
topics, and thematic links outlined in the 
various state syllabi. They set out some of 
these skills in checklists and provide prac­
tical suggestions for preparing course out­
lines, programs, units, and lessons. How­
ever, they are not a syllabus or teaching 
program. Instead, they attempt to show 
how good practice can be placed in a 
Christian value perspective. 

11le Wrftial Process 
Groups of teachers were assigned to write 
frameworks in specific subjects. A month 
before each cluster group met, the mem­
bers received a packet of materials relating 
to issues in their subject. This procedure 
added an in-service component to the 
writing process. Usually, some teachers in 
each group were initially skeptical about 
the merit of developing frameworks. But 
their misgivings evaporated as the groups 
cooperated in the writing, and as they saw 
the benefits of the process. 

We sought to develop planning and 
valuing skills and to build a sense of own­
ership of the frameworks by involving as 
many teachers as possible in writing the 
documents. Formostclustermeelings, six 
to eight teachers from across Australia and 
New Zealand spent three days, including a 
Sunday, assembling the outline of each 
framework. Overall, about 120 teachers 
participated in the project. 

We always spent the first morning of 
our meetings discussing major issues and 
developing group spirit Some teachers 
became frustrated with the theory and ap­
parentlycirculardiscussionsthatoccurred 
at this stage, but they usually settled in 
as time went on. 

Participants invariably found it hard 
to sit and brainstonn all day. They went 
away from the three-day workshop ex­
haustedandeagerto begin teaching again! 
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However, they found the planning process 
rewardingandchallenging. Weaa:omplished 
a lot at each meeting since we managed to 
squeeze the writing of 16 documents into a 
two-year period. 

1he lategaatioa of Failb aad Valaes in 
FraiiiiWOib 
Fraenkel2 points out that values do not exist 
in isolation, but are reflected in the judg­
ments and claims we make. Values are not 
things,butarestandardsofconduct,beauty, 
efficiency, or worth that we try tO live up to. 
They are estimates of worth or merit that we 
place on various aspects of our experience. 

Fowler echoes this definition by ex­
plaining that those causes, concerns, and 
persons that are important to us attract our 
loyalty and commitment In order to acquire 
a set of values, and ultimately faith, we must 
repeatedly go through the process of valu­
ing--we must identify, judge, and discard or 
cherish various aspects of experience. These 
values give our lives meaning and become 
the basis for our faith. 

Because of their importance in think­
ing, feeling, and learning, values are the 
focus of our SPD curriculum frameworks. 
We believe that as we select content and 

methods that teach Christian values, we 
are in fact integrating faith and learning 
into the curriculum. 

Wild tile F1'8111Gworks Caataia 
TheSPD frameworks areusuallyabout30 
pages long. They contain about a dozen 
elements. among which are the following: 
• A philosophy, 
• A rationale, 
• A set of objectives, 
• A listofvalues, 
• Biblical references for some values, 
• Suggestions about ways to teach or 
emphasize values, 
• A list of issues, 
• Guidelines on assessment, and 
• Flowcharts and other summaries to 
integrate values with topic planning. 

Galdeliaes for Use 
The frameworks have two key uses. Their 
front section is philosophical. It gives 
teachers overall directions andean be used 
or adapted to save work in planning. The 
back section, with its lists of ideas and 
resources, provides a kind of shopping list 
that teachers can leaf through, jotting down 
values, issues, ideas, and teaching tactics. 
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The resulting summary serves to jog the 
teacher'smemoryaboutwhatcan be done 
eitherincidentallyorpurposefullyto teach 
values. Figure 1 shows how this process 
can work. 

The most important framework val­
ues are derived from statements of phi­
losophy, which describe both the origins 
and the elements of subject knowledge 
that are seen as real, true, and good. From 
these statements teachers learn which 
points to emphasize and use for instruc­
tion. The rationale, astatement justifying 
the teaching of the subject, accompanies 
and extends the statement of values in the 
philosophy. Some frameworks also con­
tain a list of key concepts developed from 
Adventist philosophy. 

Important values outlined in phi­
losophy statements are fleshed out in the 
broad objectives. These guide teachers in 
the valuing process. The objectives relate 
to values and attitudes, skills and con­
cepts. 

Because values of all kinds are basic 
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SOUTH PACIFIC DIVISION 
FRAMEWORKS 

GRADES7·12 

Art 
Bible 
Commercial Studies 
Computer Studies 
English 
Geography 
History 
Home Economics 

Industrial Technology 
Keyboarding 
Matllematics 
MUSic 
Personal Development 
Physical Education 
Science 
SOCial Studies 

Christian teachers know that 

the process of integrating faith 

and leaming is both complex 

and subtle. 

to the valuing process, they are included in 
frameworks so teachers will know how to 
begin integrating faith and learning. Teach­
erscan refer to this list and checkoff values to 
be used in subject units. For example. one of 
the 45 key values listed in the commercial 
studies framework is "Christian stewardship," 
which is defined as "the responsible manage­
ment of God's gifts." 

A number of teachers who helped us 
write frameworks wanted to attach scriptural 
references tovaluedefinitions. Some frame­
works, such as history, also included Spirit of 
Prophecyreferences. While this section of a 
framework may seem to stretch some values 

out of context. it can provide ideas for 
creative teachers. For example, the com­
mercial studiesframewC>rk includes Bible 
textsrelatingtoChristianstewardship. Luke 
12:32-34 mentions the provision of trea­
sure in heaven. and Peter reminds us that 
we should use our gifts to serve others 
responsibly (1 Peter4:10). 

The process of valuing is informed by 
discussion and exploration of various is­
sues. Having a list of such issues helps 
teachers develop the valuing process. In 
thecommercialstudiesframework. a val­
ues-related topic deals with the place of 
insurance in the Christian life. As students 
discuss the need for insurance, the appro­
priate amount to purchase, the rights of 
the insured, the place of providence. and 
the meaning of over-insurance, they are 
led naturally to a range of issues and val­
ues that relate to their Christian commit­
ment 

Eachframeworkcontainssuggestions 
of ways values can be taught or "caught" 
In addition to formal teaching strategies, 
the frameworks encourage a variety of 
tactics, such as ~odeling, emphasizing, 
explaining, making decisions. and so on. 

Asking students to make value judg­
ments is one teaching tactic that occurs 
repeatedly in the frameworks. For ex­
ample. the teacher can help students to 
formaiteriaforjudgingtheethicsofcom­
mercial dealings. They are then asked to 
definethebasisformakingtheirjudgments 
and to set out biblical criteria for judging 
what is morally good. 

Assess 1nent 
Assessmentofvaluingis difficulL In many 
cases, this area is inadequately developed 
in the frameworks. The science framework 
suggests the use of letter grades, marks. 
proftles, and descriptive statements to 
evaluatestudentwork. Markscanbegiven 
for academic aspects of valuing. such as 
evaluating. Profiles of student attitudes 
can be built up over time. Descriptive 
statements of values and attitudes can be 
added to reports. 

In compiling the framework over­
view, writers tried to show how to combine 
the methods and content of integrating 
faith and learning in a practical way. The 
one-page unit overviews of topics or sub­
ject units in each framework show how to 



FIGURE 1 

Summary of a Unit on Work for 
Commen:e 

Objectiwes 
Develop a practical attitude of service to 
others during employment 
Develop an attitude of support for 
those in authority 

Issues 
Discrimination 
Leisure activities 
Racism 
Rights of work force 
Sex roles 

Values 
Adventist world view 
Christian stewardship 
Diligence 
Honesty and integrity 
Initiative 
Planning and foresight 

Sage sled Teaclaing Approaclles 
i) Research the number of different 
cultures represented in the school and 
present the data graphically. Note the 
Adventist perspective on Dlllticultural­
ism. 
ii) Find current issues or areas of 
conflict relating to honesty and suggest 
possible plausible solutions from the 
employer'sandemployee'sperspective. 
iii) Make a list of responsibilities that 
could be expected of a new worker in a 
chosen type of employment Relate 
this to initiative and foresight 
iv) Role model a job interview. 
v) Construct a list of suggested activi­
ties and approaches for an unemployed 
teenager. Emphasize the importance of 
stewardship. 

ii) Genesis 39:9 ServanVmaster rela­
tionships 
iii) Luke 20:25 Render unto Caesar -
responsibility- taxation 
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combine the various elements of the 
framework. Figure 1 is a unit overview 
from the commercial studies framework. 
It illustrates how objectives, values, issues, 
valuingtacticsandBibletextssetoutinthe 
framework can be tied together to give a 
values-oriented plan for a topic on work. 

To create the type of overview in Fig­
ure 1 (slightly abbreviated here), pairs of 
teachers chose a topic, sifted through the 
parts of the framework the group had cre­
ated. and refined their ideas to illustrate an 
approach to planning. The teaching ac­
tivities were drawn from the teachers' own 
experience, and show the insights they 

, gainedfromearliersessionsofworkonthe 
· framework. 

! Tile Reaction So Far 
Overloaded teachers are wary of anything 
that creates more work, particularly if it 
seems too theoretical. Alreadytaxedbythe 
demands of day-to-day teaching, they 
wonder how useful it will be to read an­
other document, to do even more formal 
planning. Therefore, frameworks have to 
be practical. They must be easy to follow 
and use. We feel that our frameworks fit 
these guidelines. 

In general, teachers are pragmatic. 
They will adapt parts of the documents 
that lend themselves to quick and easy 
application. Many teachers have used or 
arlapted the first part of ourframeworks­
thephilosophy, rationale, and objectives--. 
incorporating them into their work pro­
grams as a model that exhibits to church 
and state visitors and evaluators the spiri­
tual emphasis in their planning. 

Other teachers read the documents at 
the start of each school tenn to give them­
selvesdirection. Asmallerpercentage have 
taken a framework and rewritten their 
teaching program to fit its format. While 
we think that any use of a framework is 
helpful, we view the latter group as those 
who are most serious about the valuing 
process. 

I have visited most of our secondary 
schools to show the teachers how the 
frameworks can be used. The responses 
have been both disappointing and reward­
ing. We are disappointed to see teacher 
indifference or superficial use of frame­
works. But there are plenty of rewards, too. 
In some biggerschools. departments have 

set aside several hours to meet together and 
plan a topic based on the framework. This 
has been an interesting process to watch. 
particularly when teachers who wrote the 
framework try to persuade their colleagues i 
of its merits. 

One school has developed sample les­
sons in such subjects as art, English, his­
tory, and industrial technology by using 
the frameworks. At a two-day session, ge­
ography teachers from four schools took 
their framework and used it to develop a 
150-page resource kit on the global use 
and misuse of resources. This kind of 
curriculum development represents one of 
the best ways to use a framework. 

Becausepeopledifferin temperament 
and teaching styles. not all of them will 
find all parts of any framework useful or 
comfortable to use in planning. That is 
why the documents supply so many differ­
ent types of ideas. In fact, we recommend 
thatframeworkdesignersdevelop thesame 
ideas and values in numerous ways to suit 
the different teaching styles of the school 
staff. In reality, many teachers will prob­
ably use some sections and ideas from 
frameworks. while only a few will adopt 
their full structure. 

Coaclusion 
The South Pacific Education Department 
has made a serious attempt to integrate 
faith and learning in a systematic way. 
Ourcurriculumappearstobesuccessfully 
achieving this goal. As we refine the frame­
works, they will become more useful and 
should en joy a broader acceptance and 
greater usefulness. <P 

To obtain a copy of one or more frametJJOrks. 
U!rile to Dr. Humberlo Rasi at lhe General 
Conference Department of Education, 1250 I 
Old Columbia Pike, Silver Spring, MD 20904 
U.S.A. 

Dr. Barry Hill is Associale Director of lbe Cur­
riculum Unit for 1be Department of Education 
of lbe SouJb PacifiC Division of SeueniJJ..day 
Adventisls, Wahroonga, New South Wakr, Aus­
tralia. 
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