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INTRODUCTION

Christianity is a world religion that breaks barriers of
race, cdlor, culture and tradition. It is a religion of relation-
ship of man to his Bod and man to his fellow human being. Yet
Christianity itself came out from the background of Judaic and
Grasco-Roman cultures. With this as background, theoclogical
gducation must be translated and adapted into the cultural milieu
of different people groups in Asia.

In recent years; there has been an important shift in the=o-
logical perspective among Asians. This shift in pérspective
concentrates on the role that circumstances play in shaping one’s
response to the gospel. The central focus of this theological
perspective is expressed in the terms "iocalizationg" ‘“contextu-
alization; " "indegination" and "inculturation" of theology.

Adventist educators in Asia who are teaching theology in the
classroom or its application in the mission fields have been
confronted by this issue. They must Facé it as a challenge that

will enbance maturity and growth in the church of God.

THE MEANING OF CONTEXTUALIZATION

A. Definition of Contextqalizationi
| Understanaing contextualization calls for a clear
definition which is relevant to the theological education in
Asia. Some Christian thinkers from the Protestant and Catho-
lic persuasions have given their specific definitions: it is
basic that these be considered.
The word "context" is derived from the tatin ‘contex—

ere’ which means "to weave or join together." The noun form

1
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"contextus® refers to what is woven together, what is held
together as a connected whole. ! 1in relation to a text, the
context maybe & unit of words or sentences in which the text
is set and to which it is connected {(literary context). 2 1t
may also refer to the historical situation in which the text
was set and out of which it arose (historical context). =
Burtness has suggested that "there is no such thing &s a
naked text." % The contextualizing of Biblical texts and of
theology therefore is the "cry for the recognition of the
significance of this time and this place {(wherever and when-
sver that maybe, but particularly in the Third Warld) withoﬁt
which the Word is a dead word and the Christ is a non-living
lord."” < "Even as the Word was incarnated at a 4particular
time and placg, so the church must embody its witness in
concrete historical situationsy otherwise, it proclaims &
logos asarkos (unincarnate word)." &

George Feters says, "Contextualization properly applied
means +to discover the legitimate implications of the bGospel
in a given situation.” 7 Likewise the Theological Education
Fund has defined contextualization as "the capacity to re-—
spond. meaningfully to the Gospel within the framework of
one’s own situation.” & These two definitions of contextual-—
ization can simply mean that it is the formulation of the
theology that meets the needs of people in a certain cultural
context. James Veitch helps us to understand the nature of
contextual theclogy. He said that "Asian theology ... points
to the possible existence on potential creation. of a theolo—
gy shaped; molded and related to a specific historical con-—
text, by particular socio-cultural and religious factors so

that the emerging form of this theology differs in emphasis
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and possibly in structure. though not necessafily in content;
from other kinds of thecology.® 7

Contextualization is the interaction and integration of
Christian Theology to the 1local culture of the people. Cul-
ture is used here in a broad sociological to incliude the
total pattern of ideas and practices that characterize the
life of a group of people. This was made clear by the state-
ment of the Laussanne Committee on World Evangelization. 10
The statement says that "culture is an integrated system of
beliefs (about God or reality or ultimate meaning); of values
(about what is true, good beatiful and normativel), of customs
(how to behave, relate to others, talk, pray, dress, work,.
play, trade, farm, eat, etc.) and of institutions which
expresses these beliefs; values and customs (government, law
events, temples or churches, family, school, hospitals,
factories; shops, unions, clubs; etc.), which binds a society
together and gives it a sense of identity, dignitys security
and continuity.” 11

Dr. Albert Gammage, Jr.. Dean of the Asian Haptist
Graduate Theological Seminary; pointed out that "contextuali-
zation assumes that, though all people have thg same basic
needs, the intensity of each need and the means of meeting it
vary with the cultural context.® 1=

] Applying contextualization to .theological education

implies "the adaptation of programs of training the set-apart .
ministry to the needs of the church for leadership in order
that it may most effectively formulate its message and method
to meet fhe needs of people in the cultural context on which
13

the church ministers."”

Basically human needs are the same among‘peuple. groups’
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in the world, yet the only difference is the emphasis or
stress given to such needs. The four—fold dimensions of
homan life are the bases of human needs: the physical,
emotional, mentxl and spiritual. Fhysical needs involve the
abundant supplies of air, water, food, sunshine. Man needs
exercise, rest, shelter, medical care and clothing.

The emotional needs of men are expressed in his want of
companionship, affecting recreation, security, self-fulfil-’
ment, self-esteem and love.

In the mental dimensions of human needs it is basic
that he must have knowledge. understanding, communication and
beauty and the ability to appreciate it.

In his need for sbirituality5 service, faith, communion
and attitude of lqving are foremost.

Thus the Christian message becomes only meaningful to
the different cultural groups in Asia if their needs are met.
The task of the Adventist educator therefore is to practice
this definition and make this a reality through his different

instructional approaches.

Contextualization and Indigenation

Some scholars use these terms interchangeably but
others put the distinctives between the two as follows: "So
in usihg the word contextualization, we try to convey all
that ‘is implied in the familiar word indigenatimn, vet seesk
to press key and for a more dynamic concept which is open to

change and which is also future oriented.” 14

Indigenation
"emphasizes the fact that theology is dome by and for a'given
geographical area -- by local people for their areda, rather
than by outsiders. It aims at focusing upon the integraty and

identity of the enterprise.” 13 Contextualization on the
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other hand emphasizes the need for continuing adaptation of
Christian theology in changing cultural context universally.
Contextualization and Svyncretisms

Contextualization must never be related to syncretism.
For "syncretism is the incorporation into Christiam theology
of ideas or practices from the cultural context which are
inconsistent with Riblical theology." 16 The important idea
here 1is that anything that 55 inconsistent with biblical
theology must not be accepted in the approach of theolaogical
education for Asian.

Authentic contextualization insists on "maintaining the
integrity of the biblical revelation in Christian theology.
But while Biblical truth cannot change with time or place,
the emphasis and expression of the truth in theology must
vary in ordetr to meet the needs of people of different cul-
tures." 17

In contextualizing theological education in Asia, we
must employ what is good and true in Asian religion, philoso—
phy:; education: administration, etc.; that we dare not #orget
that every culture is what the Mew Testament refers to as the
"world." The risk of syncretism is always present. There are
too many unconscious influences of our culture upon our
theologizing. In relation to this;the Adventist educator must
distinguish syncretistic elements which will alter the Chris—
tian message.

The Adventist educator dust be aware and sensitive to
the wide range of syncretistic possibilities. Schreiter
clarified the four points on which syncretistic elements of
ig

culture may be incorporated to the Christian message.

The first such mode of incorporation is to play the
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similarities between the sign systems of thelculture and that
of Christianity. Signs which convey different meanings in the
mind of the people are identified with Christian message.

The second form of incorporation is £illing gaps. The
Christian message provides signs and often codes for dealing
with the problems not adeguately accounted for in the domi-
nant sign system of the culture.

The third Fform of incorporation is indiscriminate
mixing. This is possible when the culiture is very submissive
and cooperative to the new patté?n of faith and belief being
introduced to the people group. Yet in reality, the culture
is still trving to maintain its uniqueness.

The <+fourth point form of incorporation is domination.
This means that the Christian message has been allowed to be
the accepted pattern of beliefs yet the original ideas are
still the conscious guide of their practices and behavior.

Adventist educators when they do contextualization must
adapt Christian theology to the good element of culture and
to transform the evil element as much as possible.

Thus we are to challenge what is evil and affirm

what is good: to welcome and seek to promote all

that are wholesome and enriching in art, science,

technology, agriculture, industry, education,

community and development and social welfare; to
denounce injustice and support the powerless and

the oppressed; to spread the good news of Jesus

Christ,; which is the most liberating and humaniz-—-

ing force in the worig; and actively to engage is
good works of love.
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METHODOLOGICAL APPROACH TO CONTEXTUALIZATION
Approaching the task of contextualization must include
guiding principlies to be followed and the specification of the

areas to be conzidered.

A. Buiding Principles in Contextualization

Effective contextualization calls for continuous dia-
logue between biblical text and the cultural context. Shoki
Coe has referred to the contextualization process as &
"double wrestle."‘zo This can be pictured as "a sandwich in

~which the biblical text is the meat and the cultural context
is the bread: one piece of bread is the theological emphases
demanded by the culture and the other is the expression of
biblical theclogical truth in terms of the culture.” 21 If
the contextualization sandwich is well made, it will be
tasty, digestive and nourishing to people in the culture. Let
us consider these three basic elements in the contextualiza-

tion process.

1. Determine the Theological Emphases Needed by the
Cultural Context.

Saphir P. Athyal has pointed out that "in distinction
from the Western theological systems; the systematization
of any Christian theology will build around certain empha-—
sis " not necessarily felt as‘ relevant issues in the
West."<2 In other words, theology must begin with the
theological questions raised by the caﬁture; i+ it fails
fo dDA 5o, it will fail to meet the needs of the people
whose lives are shaped by the culture. "A livihg theology
must speak to the actual guestions men in Asia are asking

in the midst of their dilemmas: their hopes,
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aspirations; and achievements; their doubts, despair and
suffering.” 23

An example of an aspect of Asian culture that calls For
emphasis in Asian theology is the conflict that frequently
arises between obedience to parents and obedience to God.
Because of the Western tradition of freedom of individual
choice in religion and a tendency towards parental permis-—
siveness, this is not a major problem in Western culture:;
but the Confucian insistence upon the absoclute rature of
filial piety makes it a major issue in the Asian cultural

context. The Adventist educator in Asia must ask the

biblical text what it has to say about filial obedience.

Select the Truths of Biblical Theology that Relate
to the Needed Emphases

The second stage of the contextualization requires the
location and exégesis of biblical texts which answer the
theological questions raised by the cultural context. With
reference to the problem of filial obedience in Asia;, this
would entail a serious treatment of passages dealing with
parent-child relationship in the light of the divine-human
relationship.

In locating relevant biblical material, the theologian
and educator will naturally employ Bible concordances,
topical textbooks and sources on Biblical theology. After
the relevant materials are located, the really difficult
work begins: exegesis of the Riblical passages. The basic
problem of exegesis is to distinguish between universal
truth and cultural form in the Scriptures. 24

The Bible isvitselF a piece of contextualized theoclogy.

God himself was the master contextualizer. "God s personal
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self-disclosure in the Bible was given in terms of the

hearer®s own culture,"” so "the ERiblical writers made

critical use of whatever cultural material was available.
bon 1 —4

to them for the expression of their message." <~ Fortu-—

nately this struggle is aided by the illuminating work of
the Holy Spirit. The Adventist educator or theolocgian who
is familiar with Asian culture has the added advantage of
existential inéights into RBiblical culture arising out of
striking similarities between the two. It has been said
that "if the study of the historical and cultural context
of the Biblical passages is basic to one’s understanding
of the Eiblical message, then at' least theoretically
saying, Asians should be in a better position than those

in the West to develop Riblical scholarship.” 26

. Discover Means of Expressing Relevant Biblical Truth in
TJerms of the Cultural Context.

This step is to translate the relevant truth into
acceptable concepts of the culture. The Willowbank FReport.
employs the distinction between "“faormal correspondence"
and “dynamic equivalence" that has been developed in
Bible translaticn work to explain this aspect of contextu-
alization. “Just as ‘“dynamic Equivalen:e’ translation...
seeks to convey to contemporary readers meaning equivalent
to those conveyed to the original readers by using appro-
priate cultural forms, so would a dynamic equivalence-
church". <7

The expectation of discovering "dynamic equivalence" to
relevant Riblical truth in every culture is based on the

doctrine of general revelation. If God has revealed him-

sel¥ to all man through nature and conscience, then,
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however mixed with gross error, there must be elements of
spiritual truth in every culture through which Eiblical
truth can be expressed. General revelation may be viewed
as preparatory to the full and final revelation of God in
Christ. <8 Islamic cﬁlture may be used as an example. "The
Islamic faithy in divine unity; the emphases on man’s
obligation to render God vright worship, and the. utter
rejection of human life has revealed in Jesus Christ," 27

There are at least two reasons why Biblical truth must
be expressed in terms of the cultural context of the
church. The most obvious of these is the nesed to avoid
giving the impression that Christianity is a Fforeign
faith. =9 The more compelling reason for contextual ex-
pression is the demand of effective communication. If
Biblical truth is not clothed in the thought forms VDF a
people, it will not be intelligible to them. “"No symbols
can have meaning of anq through themselves; they always
stand for something else. The assigning of "meaning" is
done by the culture." 31 The successful performance of
this third phase of contextualization demands that Chris-
tian educators and theologians be conversant with all

aspect of the culture in which they serve.

B. Areas - of Contextualiéation in Adventist College
Theological Education.

Contextualization of theological education must give
;pecial consideration to the following areas: purposes and
objectives; organization and administration, instructional
program, curriculum, faculty, students services and commu-—
nity program, and physical facilities. This sectiﬁn sets

forth guidelines for Adventist colleges as they face the
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challenge of localization of theology in their respective
cultural conmtext in Asia.-

FPurposes and Objectives. In a program of theclogical
education its purposes and objectives are basic that
chart the course of action and expected outcome in the
framework of Christian ministry. The basic rationale for
the existence of the program is clearly stated. The state-
ment of purposes and objectives must be influenced by the
context. This means that specific needs must be met so
that theologicai training becomes meaningful and relevant
to both faculty and students alike,

Organization and Adminiétration, The aorganization and
administration should be contextual in styvie and financial
support. Is the administrative stylé employed in harmony
with the prevailing context in the .locality? To what
extent are nationals involved in administration? What
percentage of the financial support comes from within the
context and from what sources? Are administrators trained
locally? 1Is there an orientation among the faculty and
statf on the "hows" and "whys" of the administrative
policies and principles? Are peolicies and principles
updated and revised in order to meet the changing cultural
context? Is there involvement of students, faculty and

community in the revision of such administrative policies?

Ingtructional Proaram: Contextual teaching methods should
be employed, but this does not imply that the faculty are
compelled to use ineffective methods just becaq;e-they'are
commonly used in the cultural context. Are the texfbooks
used written for the local context or the foreign context?

To . what extent does the library contain materials in the



125

i

3

vernacular? Are the audio-visual aids prepared for the
context in use?Y
4. Curriculum: Does the curriéulum provide for the special-
ized training needed by the various types of ministriés in
the church body served? Do the length of the course; the
number of credit hours required and the language of iﬁ—
struction suit the context? Do the subjects taught cover
the ideas and skills actually needed by the minister in
his context? Do the mentors select materials +or their
subjects ' that equip the set apart ministry with the mes-—
sage and method needed to develop a contextual church.
or do they.use materials developed for a foreign context?
Does the field education program like evangelism and
pastoral work expose students to the type of ministry
situations they will encounter after graduation, ar
simply to contrived, artificial situations? Is there a
balance of practical and theoretical instructfons for the
students to be rounded in their ministerial perspectiva?
—. Faculty. I¥f the purpose of the program of theological
education among Adventist callegeé is to be realized;
there must be an adeguate number of qualified teachers
- carrying out appropriate responsibilities effectively. Ha@
are the number, gualifications and.duties of the teaching
staff affected by the context? Had the faculty members
been exposed to field experience before they became at-
tached to the college? Are they successful in their pasto-
ral work and evangelism functions? Do they have ample
experiences relevant to their teaching in the classroom?
6. Student Service and Community Frogram. Is there an admis-—

‘'sion procedure relevant to the cultural context? Are
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gradugtes well accepted in the churches? Are their train-—
ing ptrograms relevant to the situation in the field? Are
students given time to do community exposure such as
social ministry, relief program and voluntary services tn‘
the needy and the oppresssd?

7. FPhysical Facilities. This includes the caﬁ@us site,

buildings and eguipment which should be determined by the
objectives of fhe programs of théological education, not
by what is merely traditional or impressive. In order to
be trﬁly functional, facilities must be contextual with
regards to location, design and guality. Are the facili-
ties located in an area that is as culturally similar as
possible to the areas where the graduatés will be minis—
teringé Are the design of the facilities similar to those
the students will be using when they perFarmAtheir minis-
try?
C. Doing Theglogy in Asian Context

Today theologians and educators need to present. the

truth in &8 manner that is both comprehensible and relevant
for dfFFerent people groups in Asia. Jose M. de Mesa, a
Filipino lay theologian, pointed out that "theoiogy has to
be born at the grassroots, i.2.,; in the midst of life and
lived experiences of peaple;“ 32 He continued to express
that "the Asian theology has to immerse itself in the
present day reality of suffering, oppression, and to
search for the liberating word spoken by God within the
experience of the poor and the oppressed man of this
world. " % To Mesa there are two poles of doing theology
in r’-\é‘;ia{I which are human experience and Christian tradi-

-tion.
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Human Experience: Every interpretation of faith which is
faithful to the gospel is a meaningfulness of that inter-
pretation. The meaningfulness is present when an interpre-
tation reflects real experience in the world must give
meaning and reality to our theological talk. Human experi-
ence is a given situation, the issues, problems and con—
cerns of people in specific social cultural context is thes
only place where faith - understanding has change of
becoming meaningful. For Mesa culture "is a patterned way
which people experience by doinmg things together.” 3
Human experience then becomes the basic foundation of
interpreting the cultural context of people. Thus the
theologian and educator must see the pattern of human
experience which will serve as guide in the contextualiza-—
tion of Christian theclogy. This human experience is
expressed in the behavior, acting and thinking of people.

Christian Tradition. Christian theology ought to be

rooted not only in contemporary human experience but also
in the historically based tradition in which God is be-
lieved to have revealed himself to a people in history
with Jesqs of Nazareth as its culminating peoint. "The
initiated offer of salvation in history and to man’s
faith—experience wherein he Freeiy entrusted his whble
self to God is basic to Christian theology. This salvitfic
event consisting of two aspects commonly referred to as
revelation—-faith, found and sustains the life of the
Judaeo-Christian tradition. Revelation as bod®s offer of
life and love does not become revelation until the offer
is egperienced and acceptéd in faith. And Christian faith

is not possible without God’s offer of life and love to
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men, " =<

For the Asian Adventist educator,; these two poles of .
theclogical reflection must always be considered to pro-
duce & contextualized theological education. The pattern
of human experiences will direct Christian tradition to
answer the issues of contemporary mind in the fast chang-

ing society of the Orient.

Implications of Contextualization to SDA Theological
Education

1. Christian educators should understand human experiences.
They must be able to study the pattern of a person’s
thinking, acting, behaving and relating to his fellow
human being and to his en&irnnment. This will be a vantage
ground to explore with their students.

2. Basic human needs of man in the physical, emotional;
mental and spiritual dimensions of life should be ad-
dressed in the theological curriculum so that the future
pastor or shepherd of God’s people should maintain a

balanced approach to his ministry.

i

Frogram of theological education and ministerial training
must bé =lliptical. This means that two major areas must
be adequately addressed, the biblical truth and human
needs.

4. The program dF contextualization in any theological train-
ing must be within the framework of the community of
believers. The local church is the basis of the approaches
to be developed in any ministerial training.

Y. To avoid the extreme of isclation for a particular local

field due to contextualization, educataors must bear. in

mind that the church has its universal perspective. The

two aspects must always have a constant dialogue in relat-—
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ing local cultures to the universal nature of the church.

6. Frﬁgram of contextualization in any theological education
in Asia must always seek to develop an awareness in  stu-—
dents of the syncretisti: elements which -endanger the
Christian message. Evaluation and assessment of theologi-
cal training must be done frequently to enhance suraness
of Bible—based ministry.

7. Theoliogical educators in Asia must be bold enough to
express in writing ideas and experiences that are parallel
to the Christian message in their attempt to contextualize
ministerial training. These wiil serve as patterns for

future studies on contextualization.

E. General Recommendations Towatd an Adventist Perspective
of Contextualizing Theploqgical Education in Asia

As the Adventist educator and theologian in Asia carry
the burden of the challenge of contesxtualization, basic
recommendations must be considered. These recommendations
have been pointed out by Dr. Humberto Rasi in his paper
entitled "Adventists Face Culture: Are Ne to Love or to
Hate the World?" =6

First: Nurture a biblical understanding of the Great

Controversy motif. This means that the Adventist educator

will look at the broader spectrum of the struggle between
good and evily its effect on human beings and the soon
outcome of this struggle in the lives of God®s people.

Second: Seek a critical engagement with culture. This

célls for a balance approach to the attitudes of an Adven—
tist educator. He should geparate himself and his teaching
from syncretistic elements of culture contrary to God's
revealed will. At the same time; he should affirm the good

elements of culture which are compatible to God’s revela-
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tion. In his teaching, he should lead to transform the
individual .student that through him he should bs able to
influence others to conform to God's original plan. It is”
also a need that in his engagement with culture; the
mentor should be able to coptribute new elements which are

.relevant to the needs of people groups in Asia which are
consistent with & bilbical mandate.

Third: The Adventist educator should be cammiﬁted to

the study of bod’s word daily. pray for heavenly discern—

ment, and listen to the insights of fellow Bible-believing

Christians as he relates courageously to contemporary

culture. This recommendation gives opportunity +for the
.Holy Spirit to guide and direct the Adventist mentor in
his approach to adapt a theolﬁgy relevant to the people he
"is serving.

Cbntextualizing theological education is just another
way of communicating the two. Stults states it plainly.
"It requires that we know how people think. How peopie
think is specially significant in our pursuit of contextu-—
alized theology in Asia... it means understanding fhe
world view, philosophy, and cultural perspective of the
group we are trying to communicate with, even if it is our

own." 37

CONCLUSION

As the Adventist educator or theologian in Asia formulates a
local theology that answers human needs, ht should endeavor to
relate .into history by reviewing what others had contributed as
insights in the past. This calls for constant dialogue of human

experience with Christian tradition in a global perspective, not
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just locally.

' Indeed, this work of contextualization or inculturation is
to be understood as the work of the Holy Spirit. The educator
becomes an instrument in this function of the Holy Spirit to mest
the needs of Ffallien man in Asia. It is not therefore a mere
product of human inteliect. The Spirit of God is the chief initi-
ator like in the process of the incarnation of Christ. The church
and its institutions particularly the centers of learning will
cﬁoperate by responding to the challenge of a contextualized
program of theolagicalieducation that will meet the needs of the
Asian cultural context.

Awareness of the danger of syncretism must always be consid-
ered so that the message and method of Christian theclogy will
not be misunderstood. To guard Christian theology that it will
not be incorporated with ideas and practiceé Fromv the cultural

context which are not consistent with the Riblical tradition

should be the major concern of the Adventist educator.

We who are Asians should see new insights and perceptions
that will enhance new ways of translating and adapting Riblical

truths into the lives of our people.
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